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'' 'Counseling Psychology's'Counseling Psychology's
Success Is No Accident''Success Is No Accident''

University of Wisconsin-MadisonUniversity of Wisconsin-Madison
campus news story (1997)campus news story (1997)

At a 1995 Counseling Psychology (CP)At a 1995 Counseling Psychology (CP)
Department RetreatDepartment Retreat-- faculty refocused faculty refocused
their mission to prepare their graduatetheir mission to prepare their graduate
students to deliver mental healthstudents to deliver mental health
services to increasingly diverseservices to increasingly diverse
populations in the U.S.populations in the U.S.



Counseling Psych Success StoryCounseling Psych Success Story

!! Their Strategic PlanTheir Strategic Plan::  to build an to build an
infrastructure in three specific areas:infrastructure in three specific areas:
1. 1. curriculumcurriculum, 2. , 2. climateclimate, and 3. , and 3. selectionselection
(of both students & faculty).(of both students & faculty).

!! Their Decision:Their Decision: to simply add a course or to simply add a course or
a diversity dimension to existing coursesa diversity dimension to existing courses
was not enough.  This generatedwas not enough.  This generated
significant systemic changes for thesignificant systemic changes for the
department.department.



Counseling Psych Success StoryCounseling Psych Success Story

" #" # Curriculum ChangeCurriculum Change:: ( (Reframed the content)Reframed the content)

!! Faculty integrated diversity issues into Faculty integrated diversity issues into allall
their coursestheir courses;;

!! Grad student research was designed toGrad student research was designed to
examine the influences of Western teachingexamine the influences of Western teaching
values on ethnic groups rather than howvalues on ethnic groups rather than how
ethnicity tends to complicate researchethnicity tends to complicate research
designs;designs;

!! Faculty were now compelled to share courseFaculty were now compelled to share course
details with each other.details with each other.



Counseling Psych Success StoryCounseling Psych Success Story

2. 2. Climate Change:Climate Change:

Everyone in the department was to emphasizeEveryone in the department was to emphasize
(Walk the talk) and promote the department(Walk the talk) and promote the departmentÕÕss
uniqueness.   Brochures proclaimed theuniqueness.   Brochures proclaimed the
department offered more multiculturaldepartment offered more multicultural
emphasis on counseling psychology than anyemphasis on counseling psychology than any
other program in the country.other program in the country.



Counseling Psych Success StoryCounseling Psych Success Story

3. 3. Selection Process:Selection Process:    All All student applicants andstudent applicants and
new faculty hires were required to demonstratenew faculty hires were required to demonstrate
their commitment to study and  servetheir commitment to study and  serve
populations in the demographic shift.populations in the demographic shift.

(Critics believed the requirement would reduce(Critics believed the requirement would reduce
program quality and tarnish the  departmentsprogram quality and tarnish the  departmentsÕÕ
reputation.)reputation.)



Counseling Psych Success StoryCounseling Psych Success Story

Measures of Success:Measures of Success:    National rankingsNational rankings

!! By By 19971997 the department rose in the graduate the department rose in the graduate
program rankings from double digits to program rankings from double digits to fifthfifth
placeplace in  in U.S. News & World Report- The BestU.S. News & World Report- The Best
Graduate SchoolsGraduate Schools..

!! In In 19981998 they ranked third and have remained in they ranked third and have remained in
top six ever since.top six ever since.



Counseling Psych Success StoryCounseling Psych Success Story

Measures of Success:  DiversityMeasures of Success:  Diversity
!! Underrepresented minority graduate studentUnderrepresented minority graduate student

populations rose from less than populations rose from less than 10% in 199510% in 1995 to to
24% in 199724% in 1997;;

!! Among faculty, two out of nine  were AfricanAmong faculty, two out of nine  were African
American and two others were Latino.  (American and two others were Latino.  (AndAnd
ffaculty diversity is still risingaculty diversity is still rising.).)

!! By 2000, 42% of their grad students wereBy 2000, 42% of their grad students were
members of minority groups.members of minority groups.



Counseling Psych Success StoryCounseling Psych Success Story
Measures of Success:Measures of Success:    Quality of ProgramQuality of Program

!! In In 19951995 only 6 to 8 doctoral students and 20 to 25 only 6 to 8 doctoral students and 20 to 25
masters students were selected each year from amasters students were selected each year from a
pool of around 50 to 100 applicants.pool of around 50 to 100 applicants.

!! By By 19971997, the pool grew to between 300 to 400, the pool grew to between 300 to 400
students with increasingly higher GPAstudents with increasingly higher GPAÕÕs and tests and test
scores indicating an increase in the quality of thescores indicating an increase in the quality of the
applicant pool.applicant pool.

!! During the 1990During the 1990ÕÕss while the national pool of CP while the national pool of CP
students was shrinking for most programs, thestudents was shrinking for most programs, the
UW program had to expand to meet the need andUW program had to expand to meet the need and
never saw a decrease in minority applicants.never saw a decrease in minority applicants.



Counseling Psych Success StoryCounseling Psych Success Story

Reasons for Success:Reasons for Success:

ÒÒPeople want to come herePeople want to come here. The. The
department has attracted so muchdepartment has attracted so much
national attention that faculty are asked tonational attention that faculty are asked to
speak at conferences as representativesspeak at conferences as representatives
of a model program.of a model program.ÓÓ Bruce  Bruce WompoldWompold, CP, CP
Department Chair (1997).Department Chair (1997).



Counseling Psych Success StoryCounseling Psych Success Story

Faculty won over criticsFaculty won over critics when their new when their new
approach not only increased diversity,approach not only increased diversity,
but also increased academic quality but also increased academic quality andand
enhanced the departmentsenhanced the departmentsÕÕ reputation. reputation.



Counseling Psych Success StoryCounseling Psych Success Story

ÒÒWe were successful because we did notWe were successful because we did not
set out to fill a quota, but focused on howset out to fill a quota, but focused on how
we could create a department thatwe could create a department that
prepared counselors to work with diverseprepared counselors to work with diverse
populations and therefore became apopulations and therefore became a
magnet for students and facultymagnet for students and faculty
committed to these concerns.committed to these concerns.ÓÓ  AssociateAssociate
Professor, Hardin ColemanProfessor, Hardin Coleman



Counseling Psych Success StoryCounseling Psych Success Story
Epilogue:Epilogue:      In 2005In 2005, the department, nationally, the department, nationally
ranked fourth by ranked fourth by U.S. News & World ReportU.S. News & World Report,,
received the Suinn Minority Achievement Awardreceived the Suinn Minority Achievement Award
from the American Psychological Associationfrom the American Psychological Association
(APA) in recognition of their exemplary(APA) in recognition of their exemplary
recruitment (now at 44%), retention (currently 97%)recruitment (now at 44%), retention (currently 97%)
and graduation of minority students.and graduation of minority students.

!! The Fall 2005 classThe Fall 2005 class included 50% and 40% included 50% and 40%
targeted underrepresented students in thetargeted underrepresented students in the
doctoral and masters programs respectively.doctoral and masters programs respectively.

!! In In 2006 2006 the program became  the number onethe program became  the number one
ranked CP program in the ranked CP program in the U.S. News & WorldU.S. News & World
Report Report rankings.rankings.



Counseling Psych Success StoryCounseling Psych Success Story

  ÒÒOur department provides a setting thatOur department provides a setting that
encourages encourages communitycommunity, , self-reflectionself-reflection and and
critical inquiry in research and practicecritical inquiry in research and practice.. We We
work to create culturally integrativework to create culturally integrative
experiences, both in and out of theexperiences, both in and out of the
classroom, and encourage personal andclassroom, and encourage personal and
professional growth and development.professional growth and development.ÓÓ
((Alberta Gloria, CP faculty memberAlberta Gloria, CP faculty member,,
commenting about the award, 2005)commenting about the award, 2005)



Higher Education Research InstituteHigher Education Research Institute
Faculty Survey 1995-96Faculty Survey 1995-96

(AT UCLA EVERY 4 YEARS)(AT UCLA EVERY 4 YEARS)

!!       34, 000 RESPONDENTS  34, 000 RESPONDENTS  
!!       22,000 MALES22,000 MALES
!!     1,800 MINORITY MALES1,800 MINORITY MALES
!!   12,000 FEMALES  12,000 FEMALES
!!   1,100 MINORITY  FEMALES  1,100 MINORITY  FEMALES
!!         HIGHEST DEGREE IN STEMHIGHEST DEGREE IN STEM

F = 14%      M = 32%F = 14%      M = 32%



        TABLE 1

     TEACHI NG ACTI VI TY (LAST TWO YEARS) :
     TAUGHT I NTERDI SCI PLI NARY COURSE

39%Latino Females38%Latino
Males

32%Asian
Amer ican

Females

37%Asian
Amer ican

Males

44%American
Indian Females

41%American.
Indian
Males

36%Afr ican
Amer ican

Females

43%Afr ican.
Amer ican

Males

36%Major ity
Females

38%Major ity
Males



        TABLE 2

    I NSTRUCTI ON METHODS:
    COOPERATI VE LEARNI NG

43%Latino Females39%Latino
Males

47%Asian
Amer ican

Females

22%Asian
Amer ican

Males

50%American
Indian Females

40%American.
Indian
Males

53%Afr ican
Amer ican

Females

32%Afr ican.
Amer ican

Males

50%Major ity
Females

28%Major ity
Males



        TABLE 3

I NSTRUCTI ON METHODS:
GROUP PROJECTS FOR STUDENTS I N COURSE

28%Latino Females21%Latino
Males

28%Asian
Amer ican

Females

17%Asian
Amer ican

Males

36%American
Indian Females

30%American.
Indian
Males

31%Afr ican
Amer ican

Females

23%Afr ican.
Amer ican

Males

30%Major ity
Females

19%Major ity
Males



        TABLE 4

I MPORTANT GOALS FOR UNDERGRADS:
I NSTI LL COMMI TMENT TO COMMUNI TY SERVI CE

     (IMPORTANT VALUE QUESTION)

43%Latino Females46%Latino
Males

47%Asian
Amer ican

Females

32%Asian
Amer ican

Males

50%American
Indian Females

44%American.
Indian
Males

57%Afr ican
Amer ican

Females

54%Afr ican.
Amer ican

Males

42%Major ity
Females

29%Major ity
Males



            TABLE 5

I NSTRUCTI ON METHODS:
COMMUNI TY SERVI CE I N-COURSE REQUI RED

4%Latino Females3%Latino
Males

3%Asian
Amer ican

Females

1%Asian
Amer ican

Males

7%Amer ican
Indian Females

6%Amer ican.
Indian
Males

11%Afr ican
Amer ican

Females

5%Afr ican.
Amer ican

Males

4%Major ity
Females

1%Major ity
Males



 REDEFINING DIVERSITY REDEFINING DIVERSITY

DIVERSITY IS THREEDIVERSITY IS THREE
DIMENSIONALDIMENSIONAL

STRUCTURALSTRUCTURAL

MULTICULTURALMULTICULTURAL

CONTEXTUALCONTEXTUAL



STRUCTURAL DIVERSITYSTRUCTURAL DIVERSITY
 help ing people adjust to  the system help ing people adjust to  the system

Characterized by:Characterized by:
!! Compliance-oriented, quota-driven AffirmativeCompliance-oriented, quota-driven Affirmative

Action initiatives,Action initiatives,

!! support programs created to recruit/retainsupport programs created to recruit/retain
underrepresented populations,underrepresented populations,

!! helping people overcome barriers for access,helping people overcome barriers for access,

!! measuring success by increasing the numbersmeasuring success by increasing the numbers
of underrepresented populations (Head counts)of underrepresented populations (Head counts)



MULTICULTURAL DIVERSITYMULTICULTURAL DIVERSITY
helping sensitize the system tohelping sensitize the system to

culture/gender differencesculture/gender differences

Characterized by:Characterized by:
!! Infusing diversity via cultural customs orInfusing diversity via cultural customs or

gender issues into our institutions,gender issues into our institutions,

!! valuing underrepresented populations  forvaluing underrepresented populations  for
potential to recruit and retain others,potential to recruit and retain others,

!! initiatives that contribute towardinitiatives that contribute toward
enhancing organizational climate and,enhancing organizational climate and,

!! more awareness of multicultural/gendermore awareness of multicultural/gender
issues to help change institutional culture.issues to help change institutional culture.



CONTEXT DIVERSITYCONTEXT DIVERSITY
 Helping the system adjust to people Helping the system adjust to people

Is an emerging transformative paradigmIs an emerging transformative paradigm
that emphasizes reframing rather thanthat emphasizes reframing rather than
reforming organizational cultures to meetreforming organizational cultures to meet
the needs of all populations andthe needs of all populations and
especially underrepresented groups.especially underrepresented groups.

$$ The dynamic effect is to create aThe dynamic effect is to create a
communitycommunity  with myriad ways to attractwith myriad ways to attract
diverse populations and have them thrivediverse populations and have them thrive
in an academic or workplacein an academic or workplace
environment.environment.



CONTEXT DIVERSITYCONTEXT DIVERSITY

$$   Is associated with systemic changeIs associated with systemic change in the in the
core organizational cultures not justcore organizational cultures not just
programmatic change.programmatic change.

$$   It shifts diversity initiativesIt shifts diversity initiatives from current from current
concepts and about recruitment andconcepts and about recruitment and
retention to concepts that emphasizeretention to concepts that emphasize
attractingattracting  andand  thriving thriving ((ÒÒPeople want to bePeople want to be
herehere..ÓÓ)) or  or reframingreframing rather than rather than reforming reforming



CONTEXT DIVERSITYCONTEXT DIVERSITY

$$   It also shifts the focus from peopleIt also shifts the focus from people  as theas the
source of conflictsource of conflict  to the institutional and to the institutional and
organizational cultures as the source oforganizational cultures as the source of
conflict.conflict.

$$   It should not be associated with conceptsIt should not be associated with concepts
of institutional racismof institutional racism, which are often, which are often
policies  used by dominant groups topolicies  used by dominant groups to
subjugate subordinate groups.subjugate subordinate groups.



CONTEXT DIVERSITYCONTEXT DIVERSITY

  ResultsResults  are measured not only by are measured not only by how well wehow well we
attract diverse populationsattract diverse populations, but also by , but also by howhow
well we enhance our campus cultureswell we enhance our campus cultures to to
improve upon the academic and workimprove upon the academic and work
performance among all students, faculty andperformance among all students, faculty and
staff.staff.

$$   Objective:Objective:    build diversity into the context ofbuild diversity into the context of
our higher education system, our learningour higher education system, our learning
communities and beyond.communities and beyond.



CONTEXT DIVERSITYCONTEXT DIVERSITY

Basic Assumptions:Basic Assumptions:
$$  The concern for access is still vital, but it The concern for access is still vital, but it

is not the main problem.is not the main problem.

$$  The lack of underrepresented The lack of underrepresented
populations (low critical mass) is apopulations (low critical mass) is a
symptom, but not the problem.symptom, but not the problem.

$$   Underperformance issuesUnderperformance issues  and conflictand conflict
over the cultural context of higherover the cultural context of higher
education surface as major problems.education surface as major problems.



Reassessing the problem:Reassessing the problem:
Access vs. UnderperformanceAccess vs. Underperformance

Bowen & Bok Bowen & Bok ÐÐ  Shape of the RiverShape of the River (1998) (1998)
demonstrated Affirmative Action works but evendemonstrated Affirmative Action works but even
accounting for all variables, gaps in academicaccounting for all variables, gaps in academic
performance among various groups still exist.performance among various groups still exist.

!! African Americans ranked in the 23rd ,African Americans ranked in the 23rd ,
Hispanics ranked in 36Hispanics ranked in 36thth and majority students and majority students
ranked 53rd percentile in their graduating class.ranked 53rd percentile in their graduating class.

!! Found social/cultural factors that reduce theFound social/cultural factors that reduce the
gaps - gaps - people-oriented relationshipspeople-oriented relationships,,
family/community engagementfamily/community engagement, , supportivesupportive
psychological environmentspsychological environments, , working in groupsworking in groups,,
collaborative learning environmentscollaborative learning environments, etc., etc.



A problem achieving diversity todayA problem achieving diversity today
lies in the origins of academic culturelies in the origins of academic culture

!! The context of Higher education in the U.S. isThe context of Higher education in the U.S. is
locked into a centuries - old German researchlocked into a centuries - old German research
model imported from Europe and clamped onmodel imported from Europe and clamped on
a British colonial college system,a British colonial college system,

!! The predominance of a particular andThe predominance of a particular and
preferred learning environment tends topreferred learning environment tends to
exclude all the others, and thus defines theexclude all the others, and thus defines the
cultural context of higher education today,cultural context of higher education today,

!! The outcome is not only a Euro - centricThe outcome is not only a Euro - centric
learning community, but also a hiddenlearning community, but also a hidden
dimension of cultural context that has beendimension of cultural context that has been
invisible and ignored until now.invisible and ignored until now.



What is  the orig in  ofWhat is  the orig in  of
Context Diversity andContext Diversity and
why is  this  paradigmwhy is  this  paradigm
emerging now?emerging now?



THE EMERGINGTHE EMERGING
MULTICONTEXT WORLDMULTICONTEXT WORLD

I n the 1960I n t he 1960ÕÕs, anthropologist  Edw ard T. Halls, anthropologist  Edw ard T. Hall
ident if ied a var iet y of  nat ional or igin cult uresident if ied a var iet y of  nat ional or igin cult ures
that  exhibit ed learned preferences or t hat  exhibit ed learned preferences or Cult uralCult ural
Context sContext s t hat  inf luence how  one  t hat  inf luence how  one interact sinteract s  andand
associatesassociates w it h others, uses living  w it h others, uses living spacespace,,
perceives concepts of  perceives concepts of  ti meti me, processes, processes
informat ioninformat ion , responds t o var ious t eaching and, responds t o var ious t eaching and
learning st yleslearning st yles, , performs academicallyperforms academically  or  or  in  t hein  t he
w orkplacew orkplace, and includes many other cognit ive, and includes many other cognit ive
factors t hat  w ere imprinted on t hem infactors t hat  w ere imprinted on t hem in
childhood by family and communit y andchildhood by family and communit y and
cont inue t o help shape t heir  w or ld viewcont inue t o help shape t heir  w or ld view
throughout  t heir  l ives.t hroughout  t heir  l ives.



THE EMERGINGTHE EMERGING
MULTICONTEXT WORLDMULTICONTEXT WORLD

Using a binary model, Hall ident if ied  someUsing a binary model, Hall ident if ied  some
populat ions, mainly populat ions, mainly Northern European cult ures,Northern European cult ures,
such as English, German, Sw iss, andsuch as English, German, Sw iss, and
Scandinavian people, as Scandinavian people, as Low  ContextLow  Context     (LC)(LC)
cult urescult ures because t hey required lit t le because t hey required lit t le
contextualizat ion t o communicate, int eract  andcontextualizat ion t o communicate, int eract  and
interpret  t he w orld around t hem.interpret  t he w orld around t hem.



THE EMERGINGTHE EMERGING
MULTICONTEXT WORLDMULTICONTEXT WORLD

Hall also ident if ied some populat ions, t hatHall also ident if ied some populat ions, t hat
included Asians, Arabs, people f rom otherincluded Asians, Arabs, people f rom other
Middle Eastern and Medit erranean-basedMiddle Eastern and Medit erranean-based
count r ies, Afr icans, Lat in Americans, and nat ivecount r ies, Afr icans, Lat in Americans, and nat ive
North American I ndian groups as North American I ndian groups as High ContextHigh Context
(HC)(HC)  cult ures cult ures because t hey required more because t hey required more
social/ cult ural contextualizat ion t osocial/ cult ural contextualizat ion t o
communicate, int eract  and interpret  t he w orldcommunicate, int eract  and interpret  t he w orld
around t hem.around t hem.



THE EMERGINGTHE EMERGING
MULTICONTEXT WORLDMULTICONTEXT WORLD

US populat ionsUS populat ions are var ied and st i l l  exhibit  t o are var ied and st i l l  exhibit  t o
varying degrees t he low  or high contextvarying degrees t he low  or high context
imprint ing of  t heir  ethnic her it age. Alt houghimprint ing of  t heir  ethnic her it age. Alt hough
High context  populat ions are increasing in t heHigh context  populat ions are increasing in t he
Unit ed States t oday, mUnit ed States t oday, m ainst ream ainst ream ÒÒAmericanAmerican
cult urecult ureÓÓ and core values are pr imarily low and core values are pr imarily low
context . North American men are generally, context . North American men are generally, butbut
not  alw aysnot  alw ays, found t o be more Low  Context  t han, found t o be more Low  Context  t han
North American w omen.North American w omen.



THE EMERGING MULTICONTEXTTHE EMERGING MULTICONTEXT
WORLDWORLD

19901990ÕÕs research on Lat inos revised t hes research on Lat inos revised t he
cult ural context  modelcult ural context  model

$$ Diverse populat ions in U.S. higher educat ionDiverse populat ions in U.S. higher educat ion
are not  necessar ily predominant ly HC nor LCare not  necessar ily predominant ly HC nor LC
but  are instead but  are instead Mult icontextualMult icontextual   -  a learned- a learned
abilit y t o survive in LC academic cult ure w hileabil it y t o survive in LC academic cult ure w hile
maintaining HC character ist ics in othermaintaining HC character ist ics in other
aspect s of  l i fe.aspect s of  l i fe.



THE EMERGING MULTICONTEXTTHE EMERGING MULTICONTEXT
WORLDWORLD

$$   Alt hough t he cult ural context  model w asAlt hough t he cult ural context  model w as
never applied t o examine organizat ionalnever applied t o examine organizat ional
cult ures in t he past , applying t hecult ures in t he past , applying t he
Mult icontext  model t oday reveals t hatMult icontext  model t oday reveals t hat
higher educat ion is predominant ly an LChigher educat ion is predominant ly an LC
cult urecult ure der ived f rom the 19 der ived f rom the 19t ht h  century century
German research inst it ut e model t hatGerman research inst it ut e model t hat
grounded graduate and professional t raininggrounded graduate and professional t raining
over t he last  century.over t he last  century.



THE EMERGINGTHE EMERGING
MULTICONTEXT WORLDMULTICONTEXT WORLD

$$   Since WWI ISince WWI I ,, t he GI  Bil l opened doors t o a t he GI  Bil l opened doors t o a
var iet y of  populat ions including t hose w it hvar iet y of  populat ions including t hose w it h
dif ferent  religious fait hs, dif ferent  religious fait hs, w omen andw omen and
underrepresented groups w ho t ended t ounderrepresented groups w ho t ended t o
br ing Mult icontextual exper iencesbr ing Mult icontextual exper iences t hat  are t hat  are
quit e dif ferent , and even at  odds w it h t hequit e dif ferent , and even at  odds w it h t he
cult ural context  of  academe and even manycult ural context  of  academe and even many
w orkplace environments.  w orkplace environments.  These  individualsThese  individuals
tended t o under-perform academically ort ended t o under-perform academically or
possibly drop outpossibly drop out  but  t hey also have had an but  t hey also have had an
impact  on changing t he academic cult ures inimpact  on changing t he academic cult ures in
many inst it ut ions.many inst it ut ions.



The Mille nnium GenerationThe Mille nnium Generation
populations born after 1982populations born after 1982

!! Tend to: gravitate toward groupTend to: gravitate toward group
activity; (HC activity; (HC ÐÐ Gender culture), Gender culture),

!! Identify with their parentsIdentify with their parentsÕÕ values values
and feel close to their parents; (HCand feel close to their parents; (HC
ÐÐ Association), Association),

!! Spend more time doing homeworkSpend more time doing homework
and housework and less timeand housework and less time
watching TV; (LC)watching TV; (LC)



The Mille nnium GenerationThe Mille nnium Generation
populations born after 1982populations born after 1982

!! Believe Believe ÒÒititÕÕs cool to be smarts cool to be smartÓÓ;;

!! Are fascinated by new technologies;Are fascinated by new technologies;

!! Are racially and ethnically diverse;Are racially and ethnically diverse;
(Multicultural Diversity);(Multicultural Diversity);

!! Often (one in five) have at least oneOften (one in five) have at least one
immigrant parent (Multiculturalimmigrant parent (Multicultural
Diversity).Diversity).



Cultural ContextCultural Context
Components Components & & Functional levelsFunctional levels

1. INTERACTION1. INTERACTION

2. ASSOCIATION2. ASSOCIATION

3. TEMPORALITY3. TEMPORALITY

4.TERRITORALITY4.TERRITORALITY
5. INFORMATION5. INFORMATION

6. GENDER/ CULTURE6. GENDER/ CULTURE

7. LEARNING7. LEARNING
8. ACADEMIC SYSTEMS8. ACADEMIC SYSTEMS

%% Micro levelMicro level   ÐÐ Individual or Individual or
workplace/classroomworkplace/classroom

%% Workplace, campus, communityWorkplace, campus, community
%% Time orientationTime orientation
%% Use of space & PlaceUse of space & Place
%% Networks, information flow &Networks, information flow &

cognitioncognition
%% Gender orientationGender orientation
%% Learning styles & cognitionLearning styles & cognition
%% Macro levelMacro level  - Institutional level - Institutional level

characteristics (predominantlycharacteristics (predominantly
Low Context)Low Context)



Low Context        High ContextLow Context        High Context
MulticontextMulticontext

INTERACTIONINTERACTION

Emphasis on words toEmphasis on words to
supply meaningsupply meaning  & low & low
use of non - verbaluse of non - verbal
signalssignals

______________________________________________________________________________________________________________
__

Communication isCommunication is
directdirect

______________________________________________________________________________________________________________

Disagreement isDisagreement is
depersonalizeddepersonalized

INTERACTIONINTERACTION

High use of non -High use of non -
verbal signalsverbal signals  with with
words to contextualizewords to contextualize
meaning.meaning.

__________________________________________________________________________________________________________

Communication isCommunication is
indirectindirect

__________________________________________________________________________________________________________

Disagreement isDisagreement is
personalizedpersonalized

MC



LowLow
ContextContext
(LC)(LC)

HighHigh
ContextContext
(HC)(HC)

High and Low Context CommunicationHigh and Low Context Communication
Edward T. Hall- Beyond Culture /Dance of Time

       TaskTask

Situation:Situation:

MeetingMeeting

GesturesGestures

Social SettingSocial Setting

      HistoryHistory
PosturePosture

ToneTone

Social StatusSocial Status

WordsWords



Low Context        High ContextLow Context        High Context
MulticontextMulticontext

ASSOCIATIONASSOCIATION

Commitment toCommitment to
people is people is lowlow

____________________________________________________________________________________________________

Task Task orientationorientation
____________________________________________________________________________________________________

Information can beInformation can be
separated fromseparated from
contextcontext

ASSOCIATIONASSOCIATION
Commitment toCommitment to
people is people is highhigh

______________________________________________________________________________________________________

ProcessProcess  orientation orientation
______________________________________________________________________________________________________

Information withoutInformation without
context iscontext is
meaninglessmeaningless

MC



Low Context        High ContextLow Context        High Context
MulticontextMulticontext

TEMPORALITYTEMPORALITY

Time is monochronicTime is monochronic
((M time)M time)   ScheduledScheduled ,,
compartmentalizedcompartmentalized

__________________________________________________________________________________________________

Time is a Time is a commoditycommodity
__________________________________________________________________________________________________

Synchrony is notSynchrony is not
important and tempoimportant and tempo
of of life is fasterlife is faster

TEMPORALITYTEMPORALITY

Time is polychronicTime is polychronic
((P timeP time ) ) Less scheduledLess scheduled
and people-orientedand people-oriented

__________________________________________________________________________________________________________________
__

Time is a Time is a processprocess
__________________________________________________________________________________________________________________

__

Synchrony is importantSynchrony is important
and tempo of and tempo of life islife is
slowerslower

MC



Low Context        High ContextLow Context        High Context
MulticontextMulticontext

GENDER & CULTUREGENDER & CULTURE
M Time cultures areM Time cultures are
formal and male-formal and male-
orientedoriented

__________________________________________________________________________________________________________________________

Formal culture is Formal culture is team-team-
orientedoriented

__________________________________________________________________________________________________________________________

Space has moreSpace has more
boundariesboundaries

__________________________________________________________________________________________________________________________

Personal property isPersonal property is
shared lessshared less

GENDER & CULTUREGENDER & CULTURE
P Time cultures areP Time cultures are
informal and female-informal and female-
orientedoriented

______________________________________________________________________________________________________________________

Informal culture isInformal culture is
group-orientedgroup-oriented

______________________________________________________________________________________________________________________

Space is moreSpace is more
communalcommunal

______________________________________________________________________________________________________________________

Personal property isPersonal property is
shared moreshared more

MC



Low Context        High ContextLow Context        High Context
MulticontextMulticontext

LEARNINGLEARNING
Knowledge obtainedKnowledge obtained
by by logical reasoninglogical reasoning

__________________________________________
Analytical thinkingAnalytical thinking  is is
importantimportant

__________________________________________
Learn best byLearn best by
following directionsfollowing directions

__________________________________________
Learning is orientedLearning is oriented
toward the toward the individualindividual

LEARNINGLEARNING
Knowledge gained byKnowledge gained by
a a gestalt modelgestalt model

__________________________________________
ComprehensiveComprehensive
thinkingthinking  is important is important

__________________________________________
  Learn best byLearn best by

demonstrationdemonstration
__________________________________________

Learning is Learning is group-group-
orientedoriented

MC



Low Context        High ContextLow Context        High Context
MulticontextMulticontext

ACADEMIC SYSTEMSACADEMIC SYSTEMS
LC disciplines -LC disciplines -
sciences, engineering,sciences, engineering,
mathmath

______________________________________________________________________________________________________________________________________

Scientific thinkingScientific thinking is is
emphasizedemphasized

____________________________________________________________________________________________________________________________________

Academic/teaching styleAcademic/teaching style
is is technicaltechnical

ACADEMIC SYSTEMSACADEMIC SYSTEMS
HC disciplinesHC disciplines - liberal - liberal
arts and humanities.arts and humanities.

__________________________________________________________________________________________________________________________

Practical thinkingPractical thinking is is
valuedvalued

__________________________________________________________________________________________________________________________

    Academic/teaching style    Academic/teaching style
is is personalpersonal

MC



Goals for Implementing ContextGoals for Implementing Context
DiversityDiversity

!! Infuse all three dimensions of diversity into theInfuse all three dimensions of diversity into the
organizational cultures,organizational cultures,

!! Seek systemic , customized ways to create anSeek systemic , customized ways to create an
inclusive community of researchers and employees,inclusive community of researchers and employees,

!! Introduce/use new terms and concepts: Introduce/use new terms and concepts: attracting &attracting &
thriv ingthriv ing (R & R),  (R & R), balancing & inclusionbalancing & inclusion (barriers), (barriers),
learning communit ieslearning communit ies (educational p ipelin e), (educational p ipelin e),
reframing & contextualiz ingreframing & contextualiz ing  (change/reform),  (change/reform),

!! Promote these transformations widely  and seekPromote these transformations widely  and seek
extramural funds to support them.extramural funds to support them.



Implementing Context DiversityImplementing Context Diversity

Action StepsAction Steps::

" #" # Locate potential Locate potential ÒÒpulse pointspulse pointsÓÓ for for
transformation both within the institutionaltransformation both within the institutional
cultures or units as well as with othercultures or units as well as with other
institutions ( e.g. Internal - researchinstitutions ( e.g. Internal - research
proposal process, employee developmentproposal process, employee development
initiatives, external -  campuses forinitiatives, external -  campuses for
recruiting - Teaching Academies, Preparingrecruiting - Teaching Academies, Preparing
Future Faculty programs, etc.).Future Faculty programs, etc.).



Implementing Context DiversityImplementing Context Diversity

Action StepsAction Steps::

2.2.        Seek out potential departments,Seek out potential departments,
divisions, programs, researchersdivisions, programs, researchers
and administrators with interest inand administrators with interest in
adopting these new ideas or findadopting these new ideas or find
other higher educational institutionsother higher educational institutions
that are adopting Context Diversitythat are adopting Context Diversity
initiatives.initiatives.



Implementing Context DiversityImplementing Context Diversity

Action StepsAction Steps::

33..      A department, division or programA department, division or program
must strive to create a totalmust strive to create a total
environment that is environment that is contextuallycontextually
balancedbalanced  as possible.  It isas possible.  It is
important to provide appropriateimportant to provide appropriate
incentives for participants (e.g.incentives for participants (e.g.
research opportunities, funding,research opportunities, funding,
human,  resources, space, etc.).human,  resources, space, etc.).



CONTEXT DIVERSITYCONTEXT DIVERSITY
  Offers New SolutionsOffers New Solutions

!! Offers creative ways to generate systemic change inOffers creative ways to generate systemic change in
campus climate and transform academic cultures.campus climate and transform academic cultures.

!! Reframes (expands/shifts) pedagogy and curriculumReframes (expands/shifts) pedagogy and curriculum
without giving up good educational practices.without giving up good educational practices.

!! Introduces a variety of Introduces a variety of cultural contextscultural contexts  into our into our
educational communities to include learning andeducational communities to include learning and
teaching styles that serve the needs of a growingteaching styles that serve the needs of a growing
MulticontextualMulticontextual   population.population.

!! Avoids stereotyping people and is immune to legalAvoids stereotyping people and is immune to legal
challenges aimed at affirmative action initiatives.challenges aimed at affirmative action initiatives.

!! Provides both quantitative and qualitative tools forProvides both quantitative and qualitative tools for
outcomes assessment and program evaluation.outcomes assessment and program evaluation.



CURRENT RESEARCH AND APPLICATIONS FORCURRENT RESEARCH AND APPLICATIONS FOR
CONTEXT DIVERSITY & MULTICONTEXT THEORYCONTEXT DIVERSITY & MULTICONTEXT THEORY

Creating an American Research University forCreating an American Research University for
the 21the 21stst Century  Century ÐÐ Consortium of SW Consortium of SW
institutions UNM, NMSU, ASU, & NAU (Fordinstitutions UNM, NMSU, ASU, & NAU (Ford
Foundation)Foundation)
!! Rural Health Interdisciplinary Program Rural Health Interdisciplinary Program ÐÐ UNM Medical UNM Medical

SchoolSchool
!! First Year Learning Communities - UNMFirst Year Learning Communities - UNM
!! Dental Hygiene Program Dental Hygiene Program ÐÐ NAU NAU
!! Multicontext Assessment Tools - ASUMulticontext Assessment Tools - ASU
!! Mechanical Engineering Mechanical Engineering ÐÐ UNM UNM
!! Research Proposal Initiatives - UNMResearch Proposal Initiatives - UNM

!! National Campus Compact ProgramNational Campus Compact Program
!! Standardized testing Standardized testing ÐÐ U. of Georgia U. of Georgia
!! Academic Research LibrariesAcademic Research Libraries



PROGRAMS AND DEPARTMENTS THATPROGRAMS AND DEPARTMENTS THAT
EXHIBIT OR USE CONTEXT DIVERSITYEXHIBIT OR USE CONTEXT DIVERSITY

UNM, NMSU, ASU, & NAU (Ford Foundation)UNM, NMSU, ASU, & NAU (Ford Foundation)
!! UNM Medical School UNM Medical School ÐÐ Problem Based Learning (PBL) Problem Based Learning (PBL)
!! Rural Health Interdisciplinary Program Rural Health Interdisciplinary Program ÐÐ UNM Medical UNM Medical

SchoolSchool
!! First Year Learning Communities - UNMFirst Year Learning Communities - UNM
!! Dental Hygiene Program Dental Hygiene Program ÐÐ NAU NAU
!! Multicontext Assessment Tools - ASUMulticontext Assessment Tools - ASU
!! Mechanical Engineering Mechanical Engineering ÐÐ UNM UNM
!! Research Proposal Initiatives - UNMResearch Proposal Initiatives - UNM

!! Emerging Scholars ProgramEmerging Scholars Program  (Math)  (Math) ÐÐ Uri Triesman Uri Triesman
!! Standardized testing researchStandardized testing research   ÐÐ U. of Georgia U. of Georgia
!! Academic Research LibrariesAcademic Research Libraries   ÐÐ (Many campuses) (Many campuses)
!! Undergraduate CollegeUndergraduate College   ÐÐ U. of Minnesota U. of Minnesota



UNM Medical SchoolUNM Medical School
& Problem-Based Learning& Problem-Based Learning

$$ 1979 -Dept. of Family & Community1979 -Dept. of Family & Community
MedicineMedicine introduced  introduced Problem-BasedProblem-Based
Learning (PBL)Learning (PBL)  ÐÐ small group, self-directed, small group, self-directed,
self-assessed, case-based teaching methodself-assessed, case-based teaching method
that is interactive, cooperative and accountsthat is interactive, cooperative and accounts
for various learning/teaching styles.for various learning/teaching styles.



UNM Medical SchoolUNM Medical School
& Problem-Based Learning& Problem-Based Learning

$$ The UNM PBL modelThe UNM PBL model was created by five  was created by five ÒÒ6060ÕÕss
culture-styleculture-styleÓÓ physic ians who wanted to radically physic ians who wanted to radically
change medical education to reflect the needs of ruralchange medical education to reflect the needs of rural
New Mexico.  Trained in  big  city hospitals , New Mexico.  Trained in  big  city hospitals , ÒÒwhatwhat
changed us was our experience in  rural communit ies.changed us was our experience in  rural communit ies.
So we brought  that experience gained So we brought  that experience gained afterafter medical medical
school in to the school in to the middlemiddle  of medical schoolof medical schoolÓÓ (Art (Art
Kaufman, Chair  of Family  Medic ine).Kaufman, Chair  of Family  Medic ine).

$$ Embedded with Mult icontext dynamicsEmbedded with Mult icontext dynamics, (small g roup,, (small g roup,
community focused, practical/applied) it  now attractscommunity focused, practical/applied) it  now attracts
a high number of women and underrepresenteda high number of women and underrepresented
populations without rely ing on special recruitmentpopulations without rely ing on special recruitment
and retention programs.and retention programs.



UNM Medical School : Context DiversityUNM Medical School : Context Diversity
& Problem-Based Learning (PBL)& Problem-Based Learning (PBL)
$$ IMPACT OF PBLIMPACT OF PBL

By 1990 PBL is mainstreamed in UNM Medical School.By 1990 PBL is mainstreamed in UNM Medical School.
$$ UNM Medical School Faculty UNM Medical School Faculty ÐÐ 2003 2003

19% are targeted minority groups19% are targeted minority groups
38% are women38% are women

$$ UNM Family Medicine Faculty UNM Family Medicine Faculty ÐÐ 2003 2003
29% are targeted minority groups29% are targeted minority groups
56% are women56% are women

$$ US News & World Report Rankings 2006US News & World Report Rankings 2006
UNMMS Family Medicine program ranks 7th in nationUNMMS Family Medicine program ranks 7th in nation ,,

up from 9up from 9 thth place last year.  (In top 10 last 16 years) place last year.  (In top 10 last 16 years)
UNMMS ranks 2nd in the nation in rural medicineUNMMS ranks 2nd in the nation in rural medicine  for for

the 12th consecutive year.the 12th consecutive year.



OTHER PROGRAMS THAT WORKOTHER PROGRAMS THAT WORK
WITH MULTICONTEXTUAL DESIGNSWITH MULTICONTEXTUAL DESIGNS

UNMMS RURAL HEALTH INTERDISCIPLINARYUNMMS RURAL HEALTH INTERDISCIPLINARY
PROGRAM  (RHIP)PROGRAM  (RHIP)

$$ Uses Problem-Based Learning (PBL) and trainsUses Problem-Based Learning (PBL) and trains
interdisciplinary teams to serve rural New Mexico.interdisciplinary teams to serve rural New Mexico.

$$ Over 100 students participate per year,Over 100 students participate per year,
$$ 75% female in RHIP,75% female in RHIP,
$$ 54% female in UNM Medical School,54% female in UNM Medical School,
$$ 41% underrepresented in RHIP,41% underrepresented in RHIP,
$$ 37% underrepresented in UNMMS.37% underrepresented in UNMMS.
$$ 2006 2006 ÐÐ RHIP is in transition to a highly community- RHIP is in transition to a highly community-

oriented programoriented program



OTHER PROGRAMS THAT WORKOTHER PROGRAMS THAT WORK
WITH MULTICONTEXTUAL DESIGNSWITH MULTICONTEXTUAL DESIGNS

UNM BIOCHEMISTRY PROGRAMUNM BIOCHEMISTRY PROGRAM
Uses collaborative inquiry-based learningUses collaborative inquiry-based learning
(PBL type) approach in special undergraduate(PBL type) approach in special undergraduate
PathwaysPathways program.  All but one participant is program.  All but one participant is
in a science, technology, engineering, or mathin a science, technology, engineering, or math
major, and all major, and all PathwaysPathways  graduates aregraduates are
pursuing graduate or professional degrees.pursuing graduate or professional degrees.

Bio Chem Graduates    Bio Chem Graduates    U.S.    &   UNMU.S.    &   UNM
Native Americans    Native Americans    .04%        .04%        13%13%
Hispanics Hispanics 5%5%   33%33%



UNM BIOCHEMISTRY STUDENT OUTCOMESUNM BIOCHEMISTRY STUDENT OUTCOMES

        ClassClass                           ACS Certification Exam
        Avg. Class Ranking Avg. Class Ranking     Underrepresented Students    Underrepresented Students
    (National Percentile)    (National Percentile)       (% of Graduating Class)      (% of Graduating Class)

20012001        61%       61%          22%         22%
20022002        65%       65%          44%         44%
20032003        72%       72%          50%         50%
20042004        67%       67%          38%         38%

Note:  in past 3 years, 70% of UNM Bio Chem graduates haveNote:  in past 3 years, 70% of UNM Bio Chem graduates have
pursued graduate or professional degreespursued graduate or professional degrees ..



Interviewer : What led you or iginally into
academia, and then how and why have you

expanded beyond it in so many ways?

        ÒÒIIÕÕm always the same person. The academy ism always the same person. The academy is
one particular rich context in which Ione particular rich context in which IÕÕm able tom able to
engage in a certain kind of intellectual ferment,engage in a certain kind of intellectual ferment,
but itbut itÕÕs always been one context among others.s always been one context among others.
IIÕÕve always been in the studio, in theve always been in the studio, in the
nightclubs, in the churches, in the prisons, onnightclubs, in the churches, in the prisons, on
the street. Ithe street. IÕÕve been like that since I wasve been like that since I was
seventeen. Iseventeen. IÕÕve tried to be myself, ve tried to be myself, which iswhich is
multi-contextualmulti-contextual  from the get go. ... I from the get go. ... IÕÕve alwaysve always
been the same brother I am now.been the same brother I am now.ÓÓ
Cornell West, Princeton University, 2004Cornell West, Princeton University, 2004
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